
 

 

Adaptations for Music 

Communication and Interaction  Cognition and Learning 

Barriers Provision Barriers Provision 
Complex subject 
specific 
vocabulary / new 
vocabulary 

 Pre-teach new vocabulary 

 Use of working wall for specific musical 
vocabulary 

 Constant review of relevant vocabulary to aid 
retention 

 Use of talking partners to help formulate 
answers 

 Instrument boxes labelled with correct names 

 Use of graphic scores on IWB 

 Use of symbols and pictures on IWB 

Information 
may not be 
understood / 
retained 
 

 Constant review of vocabulary and key knowledge 
to aid retention 

 Use of visuals, WAGOLLs and practical 
demonstrations to aid understanding 

 Tasks are modelled to aid understanding 

 Pre-teach new vocabulary 

 Teacher touch down/check in during independent 
working time to ensure understanding 

 Use of GDS to lead groups for support 

 MA groups for support 

 Use of I do, we do, you do 

Processing a lot 
of verbal 
information 

 Tasks broken down into small steps, each of 
which are clearly explained/modelled 

 Be mindful of length of teacher talk 

 Thinking time given to formulate responses 

 Use of Makaton signs, gestures and practical 
demonstrations to aid understanding 

Difficulties 
following or 
reading music 

 Notation on IWB is pointed to initially, until secure 
with relevant words spoken aloud in time to pulse 

 Beat is clapped/played initially then counted aloud 
until secure 

 Use of GDS to lead groups 

Difficulties 
collaborating 

 Working in pairs, rather than a small group 

 Teacher decides working groups 

 Use of adult support to model co-operative 
working 

 
 
 

Working 
memory & 
consolidation 

 Be mindful of length of teacher talk  

 Tasks broken down into small steps, each of which 
are explained clearly with use of visuals, 
demonstrations, signs as appropriate 



SEMH  Physical and/or Sensory 

Barriers Provision Barriers Provision 
Less structured 
lesson format 
may make it 
harder for self-
regulation 
behaviours 
 

 Clear expectations explained at the start of each 
session/activity 

 Opportunity for time out to avoid over-
stimulation 

 Seating and groupings closely monitored 

 Calm start and end to every session 

 Ear defenders always available for those with 
sound sensitivities 

 Routines for use of instruments embedded in 
FS2 and remain constant until the end of Y6 

 Consistent approach and expectations 

Individual 
physical needs  

 Adaptations to tasks involving movement to suit 
individual needs include; sitting down rather than 
standing, use of adult support, actions on the spot 

 Adaptations for sight barriers to suit individual 
needs include; sitting at the front, use of larger 
text, use of coloured paper/screen backgrounds 
when possible, adult gesturing the beat/rhythm 
directly in front of the child, use of an alternative 
instrument 

 Use instruments that children with co-ordination 
and physical barriers can play easily and achieve 
success with 

‘Classroom’ 
noise / busy-
ness during 
practical work  

 Ear defenders always available for those with 
sound sensitivities 

 Opportunity for time out to avoid over-
stimulation 

 Hand up means stop, instrument down, look and 
listen embedded in FS2 and remains consistent all 
the way through school 

 Limit the time of very noisy activities; punctuate 
with quieter activities 

 

Anxiety around 
unfamiliar 
activities / 
performing 

 Use of visual timetable in classrooms so Music 
sessions are known about at the start of the day 

 Respectful listening culture embedded from FS2 

 Teacher models making mistakes and having a 
go to encourage resilience 

 Perform in a pair or with adult if preferred; no 
one is made to perform if they feel 
uncomfortable doing so 

 Group performances so audience are not just 
watching 1 person 

 


